Perkins 2008-09

Improvement Plan

For the 2008-09 fiscal year, your last available performance results will be compared to the state targets.  If your performance is less than 90% of the target, you must respond by describing your district/consortium strategy(ies) for improving:

Academic Attainment – Reading/Language Arts

The QTL Process supports the state and local plan by partnering with districts and schools to help develop the most important of tools – highly effective teachers.   
Highly effective teachers are the single most important predictors of student success (Darling-Hammond, 1998).  QTL helps teachers build on their skill base by modeling instruction and practice in research-based instructional strategies. They create a collaborative environment designed to establish a professional learning community. 

QTL stimulates faculty collaboration to meet data-identified CTE student needs in Reading/Language Arts.  Participants utilize their Arkansas Comprehensive School Improvement Plan and current student data to plan to implement a course of action that is anchored in research-based instructional practices and designed to meet targeted student needs.  QTL assists faculty in making connections between Reading/Language Arts and Career and Technical Education, integration of curricula, collaboration around content goals and encouragement of administrative support.   

QTL enables faculty to develop a professional learning community centered in high quality teaching and improved student performance.  This environment draws out collaborations among faculty and makes curricular connections outside traditional teaching alignments, i.e. between CTE and Reading/Language Arts teachers.

At its essence, the comprehensive QTL Process is a two-pronged design.  The first is an intensive instructional laboratory completed in the summer on the teachers’ home campus.  First year sessions model instruction in research-based practices, effective use of student data, and technology tools in alignment with state frameworks and cross-curricular content goals.  Second year sessions build teacher capacity in research-based instructional design, the study of “how we teach what we teach.”  The third year builds greater technological capacity in the context of high quality teaching and the use of research-based strategies and instructional design.

The second feature of the process includes action-research cycles during the school year.  During this process faculty collaborates across content areas and employs student data to create an integrated plan to address specific student needs.  The plan determines which strategies and instructional designs are best suited to address improvement goals with specific student groups.  The faculty then implements the plan and conducts post-assessments to determine impacts and direct next steps.  These action-research cycles are designed to embed cross-curricular collaboration and integration in a sustainable fashion that meets the Reading/Language Arts needs of CTE students across the curriculum.    

As the school or district implements standards of high expectations for all students, it also supports high expectations for teachers and principals.  The QTL Process provides critical support that enhances teachers’ and principals’ capacities to successfully make and support connections between CTE and Language Arts content.    The professional learning community that results influences the culture of the school toward consistently higher levels of CTE student performance across the curriculum.  Additionally, QTL supports principals as Instructional Leaders.  QTL enhances their effective use of Classroom Walk Through and their understanding of research-based strategies modeled in QTL as tools for student performance improvement. 

Academic Attainment – Mathematics

The QTL Process supports the state and local plan by partnering with districts and schools to help develop the most important of tools – highly effective teachers.   
Highly effective teachers are the single most important predictors of student success (Darling-Hammond, 1998).  QTL helps teachers build on their skill base by modeling instruction and practice in research-based instructional strategies. They create a collaborative environment designed to establish a professional learning community. 

QTL stimulates faculty collaboration to meet data-identified CTE student needs in Mathematics.  Participants utilize their Arkansas Comprehensive School Improvement Plan and current student data to plan to implement a course of action that is anchored in research-based instructional practices and designed to meet targeted student needs.  QTL assists faculty in making connections between Mathematics and Career and Technical Education, integration of curricula, collaboration around content goals and encouragement of administrative support.   

QTL enables faculty to develop a professional learning community centered in high quality teaching and improved student performance.  This environment draws out collaborations among faculty and makes curricular connections   outside traditional teaching alignments, i.e. between CTE and Mathematics teachers.

At its essence, the comprehensive QTL Process is a two-pronged design.  The first is an intensive instructional laboratory completed in the summer on the teachers’ home campus.  First year sessions model instruction in research-based practices, effective use of student data, and technology tools in alignment with state frameworks and cross-curricular content goals.  Second year sessions build teacher capacity in research-based instructional design, the study of “how we teach what we teach.”  The third year builds greater technological capacity in the context of high quality teaching and the use of research-based strategies and instructional design.

The second feature of the process includes action-research cycles during the school year.  During this process faculty collaborates across content areas and employs student data to create an integrated plan to address specific student needs.  The plan determines which strategies and instructional designs are best suited to address improvement goals with specific student groups.  The faculty then implements the plan and conducts post-assessments to determine impacts and direct next steps.  These action-research cycles are designed to embed cross-curricular collaboration and integration in a sustainable fashion that meets the Mathematics needs of CTE students across the curriculum.    

As the school or district implements standards of high expectations for all students, it also supports high expectations for teachers and principals.  The QTL Process provides critical support that enhances teachers’ and principals’ capacities to successfully make and support connections between CTE and Language Arts content.    The professional learning community that results influences the culture of the school toward consistently higher levels of CTE student performance across the curriculum.  Additionally, QTL supports principals as Instructional Leaders.  QTL enhances their effective use of Classroom Walk Through and their understanding of research-based strategies modeled in QTL as tools for student performance improvement.

Technical Skills Attainment


Research consistently shows that a Career and Technical Education teacher who has moved his or her skills from the business world to the classroom provide great benefit to their students.  When CTE teachers are able to effectively engage their students, motivation and academic achievement are enhanced and at-risk students strongly benefit.  Researchers found at-risk students’ understanding; their acquisition of knowledge or skills related to employment in particular occupations; or their generic work competition is benefited by effective engagement (Shargel and Smink, 2001).  Engagement of at-risk students goes up 35% when they have guidance of a teacher who has been in the real world (Bauer & Michael, 1993).


The operative term is “when CTE teachers are able to engage.”  The strengths of industry and business experience that CTE instructors bring to the classroom are frequently blunted by weakness in pedagogy.  Studies show that CTE teachers often are not as well versed in pedagogy and pedagogical preparedness is essential to effective teaching (ASCD Research Brief, 2003).  CTE instructors experience greater levels of stress because they do not feel as prepared as their counterparts (Adams, 1999).


In order to successfully attain technical skills, students must learn from effective teachers who have strong pedagogical skills (Geringer, 2003).  Through modeled and practiced professional development in research-based instructional strategies and design, QTL helps CTE teachers strengthen their foundation in the pedagogy that builds understanding of learning styles, multiple intelligences, cooperative grouping, and diversity, among many other strategies.  This foundation leads instructors to guide students to growth in project based learning, cooperative learning, problem solving, critical thinking, life-long learning, higher-order thinking skills and the use of technology, all of which are critical in every career today.  QTL seeks to support further development of highly effective teachers who consistently and successfully challenge their students to higher standards, use best practices in pedagogy and apply technology as a tool teach all classes.  This process heightens the impact on learning in a rigorous and relevant curriculum.

The result is a more confident and competent teacher capable of reaching and engaging each student and elevating that student’s growth and attainment of technical skills.  

Secondary School Completion AND Student Graduation Rates

One high school student drops out of school every nine seconds (Children’s Defense Fund 2002).  Yet, while there are many causes and reasons for dropping out of school, study after study after study supports the thesis that engaged students tend not to drop out.  

Engagement is high when instruction is relevant, student-focused and involves students in resolving real life problems that extend beyond the classroom.  Engagement reduces boredom, a major cause for dropping out of school.  Engagement that builds student retention requires “Active Learning.”

The National Drop Out Prevention Centers defines active learning as “teaching and learning strategies that engage and involve students in the learning process (National Dropout Prevention Centers, 2004).”  In other words, teachers use research-based instructional practices.  The National Dropout Prevention Center identifies active learning as one of its 15 most effective strategies for retaining students in school.  Numerous research studies have shown the value of active learning, particularly in improving the achievement level of the lowest-performing students and minorities (Johnson, Johnson, & Holubec, 1992; Kagan, 1994; Slavin, 1983).

QTL engages CTE, Language Arts/Reading and Mathematics teachers in the use of research-based instructional strategies and lesson design, along with use of student assessment data to collaboratively identify and address specific areas of student need.  QTL promotes an environment in which students are not only engaged in their own learning, but also share responsibility for their learning.  This creates a more profound level of engagement, which is a clear predictor for successful student engagement  (Christenson, Sinclair, Lahr, & Godber, 2001), (Shernoff & Hoogstra, 2001), (Deci, Nezlek & Sheinman, 1981).  This translates into encouragement of life-long learners capable of enhancing their own skills and capabilities and contributing productively in the world of work today and tomorrow.  

QTL engages collaborations between teachers whose prior experience normally does not include cross-curricular cooperation in student-focused work.  The QTL program assists teachers as they help their students make the connections and link course content from CTE and core academic courses for their academic and career achievement. 

Secondary Placement – (Draft Question for clarification - Does this mean post-secondary placement?)  


The QTL process is delivered in the context of 21st century work skills.  The rigor and relevance of all instruction has the clear goal of preparing students to be successful at the next level.  Appropriate placement, whether in post secondary education, the world of work, or military becomes more effective when the student has the skills identified as 21st century skills.


These principally include:

· The use of technology tools and the Internet;

· The ability to gather and analyze data;

· The ability to communicate effectively;

· The ability to write and present clearly;

· The ability to work in teams and to collaborate;

· The ability to think independently and solve problems.

When students have these skills, in addition to skills in the career area of their interest, they become more highly sought after, highly desired employees, members of the military and students in higher education.  These skills also provide the student the opportunity to decide for her or himself which route to take.

The result, as reported by the Wall Street Journal, can be a highly productive citizen, well compensated and participating fully in the world around them.  

“The spread of wealth at the top of American society has created an explosive increase in the demand for craftsmen.  Finding a good lawyer or physician is easy.  Finding a good carpenter, painter, electrician, plumber, glazier, mason – the list goes on and on – is difficult, and it is a seller’s market.  Journeymen craftsmen routinely make incomes in the top half of the income distribution while master craftsmen can make six figures.  They have work even in a soft economy.  Their jobs cannot be outsourced to India.  (Charles Murray, The Wall Street Journal, January, 2007).”

Nontraditional Participation –  

Nontraditional Completion

Student engagement largely determines whether a student is successful and whether a student completes a course of study (National Dropout Prevention Centers, 2004).  Once in a class, a CTE student can move more smoothly toward successful completion when that student has a highly effective instructor (Shargel and Smink, 2001).  A highly effective instructor is one who can engage the student in the learning and facilitate the student’s success (National Dropout Prevention Centers, 2004).

Engagement is high when instruction is relevant, student-focused and involves students in resolving real life problems that extend beyond the classroom.  Engagement reduces boredom, a major cause for dropping out of school.  Engagement that builds student retention requires “Active Learning.”

The National Drop Out Prevention Centers defines active learning as “teaching and learning strategies that engage and involve students in the learning process (National Dropout Prevention Centers, 2004).”  In other words, teachers use research-based instructional practices.  The National Dropout Prevention Center identifies active learning as one of its 15 most effective strategies for retaining students in school.  Numerous research studies have shown the value of active learning, particularly in improving the achievement level of the lowest-performing students and minorities (Johnson, Johnson, & Holubec, 1992; Kagan, 1994; Slavin, 1983).

QTL engages CTE, Language Arts/Reading and Mathematics teachers in the use of research-based instructional strategies and lesson design, along with use of student assessment data to collaboratively identify and address specific areas of student need.  QTL promotes an environment in which students are not only engaged in their own learning, but also share responsibility for their own learning, a more profound level of engagement which is a clear predictor for successful student engagement  (Christenson, Sinclair, Lahr, & Godber, 2001), (Shernoff & Hoogstra, 2001), (Deci, Nezlek & Sheinman, 1981).  This translates into encouragement of life-long learners capable not only of completing the course of study in which they are engaged in high school, but also of growing, learning, enhancing old skills or obtaining new ones in order to contribute productively in the world of work today and tomorrow.  

QTL engages collaborations between teachers whose prior experience normally does not include cross-curricular cooperation in student-focused work.  The QTL program assists teachers as they help their students make the connections and link course content from CTE and core academic courses for their academic and career achievement.  Success in these areas translates directly to course completion.

